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This curriculum report should be read alongside the Phonics and Early Reading curriculum report.

Intent
English teaching at our school supports our school vision of inspiring life in all its fullness through providing teaching that allows all
children to flourish creatively and positively with the aim to achieve academic excellence. Our school believes that the teaching and
learning of reading is integral for children to access the whole of the National Curriculum. We
want to ensure that all children who attend our school build a love of reading, initially through
robust, systematic teaching of phonics, before nurturing a culture and environment where
children learn to read for pleasure and to support their wider learning. We do this through
exposure to and engagement with a broad range of high-quality, challenging and exciting texts
across curriculum subjects. Vocabulary acquisition is a key aim; children at our school will
develop this through exposure to these rich texts, embracing our rich and varied literary
heritage, as well as through discussion. This then feeds into the children’s vocabulary choices in
writing tasks.

The intent of our English curriculum is for all children in our school to become writers who feel inspired to write creatively,
coherently and with purpose. We aim to provide the stepping-stones in grammar that build progressively, so that the children we
teach can adapt their writing appropriately for genre, developing their voice as a writer, and with an awareness of the reader. We
value the importance of high quality speaking and listening, and our enriched curriculum provides a wealth of opportunities for
children at our school to grow in confidence in speaking to a range of audiences, developing the skills to listen to others and agree
and disagree well. We strive to immerse children with a spectrum of experiences, which enhance their cultural capital, whilst
celebrating their individuality and our school’s rich diversity.

Implementation

e The class teachers, with the support of SLT and the English subject leader, teach English
lessons. English lessons are taught every day, when possible, as it is a key part of the day in
school. Phonics is taught daily in EYFS and Key Stage 1.

e Acurriculum map, following the National Curriculum and created by the English subject
leader, informs teachers which writing genres to teach according to year group. It maps
the progression of text features to ensure teachers are building upon previous learning
in specific genres. In addition to this, the maps show grammar progression, assigned to
specific genres where appropriate, making it clear to teachers what has come before
and what will come after to see the learning sequence. Some grammar skills are taught
in isolation, e.g. through our News Writing, or through narrative across the academic
year.

e  Reading skills are also taught and built progressively through the school in explicit
teaching in line with the outcomes in the National Curriculum.

e Following on from our Systematic Synthetic Phonics scheme, Little Wandle, and once children are developing a good level of
fluency, children are given time in the school day every day to enjoy reading for pleasure; they listen to adults read in story time
and are offered support in their book choosing. Closer monitoring of the bottom 20% of readers enables teachers to keep track
of their progress. Throughout KS2, class teachers and teaching assistants read 1:1 with children who require greater support
and teachers liaise with parents of those children less engaged in reading to have a team approach around growing the child’s
love of reading.

e Following on from reading several times a week with an adult in group or individual reading sessions to develop fluency in
Reception and KS1, KS2 classes have independent reading time timetabled for at least two sessions per week. This allows SLT
and the English subject leader to read with children to monitor and support, alongside class-based adults. A non-fiction weekly
reading slot also supports reading skills across the curriculum and reinforcement of learning through spaced retrieval.

e  Year 6 pupils are trained in our Phonics scheme in order to support their Reception partner’s reading each week.

e A pupil premium group, as well as other targeted children, visit Waterstones to buy a new book regularly to encourage reading
for pleasure. They are supported in their book choice to ensure it is suitable for their ability. Every other year, all children visit
Waterstones to choose a book for their book corner in school; this is funded by the school ‘Friends’ fundraising.

e Annual World Book Day activities and celebrations also contribute to the development of our reading culture.

e Wide-ranging CPD and support is delivered by SLT and the English subject leader both to teachers and teaching assistants in the
school.

e CPDis attended by the English subject leader and fed back to staff in staff meetings and training. Subject leader liaises with
other Camden English subject leaders to learn new practice to share with colleagues.



e We host a wide range of enrichment for children to support classroom teaching. This includes
visiting performances from Young Shakespeare twice annually for Years 4-6 and an annual
pantomime performance for the whole school. Other enrichment opportunities include visits to
Little Angel Theatre and The Globe. Visiting authors also visit the school to share their books and
enlighten the children on what it is like to be an author.

. Speaking and listening is encouraged through a wide range of activities we provide at

school. There is an annual individual presentation week where children prepare and present

information to their classmates. Over the years, children have presented information about
family members who are important to them, shared facts about a place special to them or
talked about a cause where they want to make difference. In 22/23 children shared a ‘Be the
expert’ talk, explaining a skill or area of knowledge to their class.

. Children have regular lessons from visiting drama experts (Bigfoot) who teach the

children drama skills and incorporate drama across the curriculum, building children’s

confidence and performance skills.

. Every child in the school takes part in the annual writing competition. This provides a
chance for children to plan, write and present a high-quality narrative and for governors to read the children’s stories and
award a winner from each class. All stories are shared across the school in our
Open Afternoon.

o Termly spelling challenges in Key Stage 2 provide an opportunity to achieve a
personal best spelling score when tested on the National Curriculum spelling lists.
The children are always working towards their own personal best. The lists are
adapted for children if needed. Children are awarded certificates for 100+, 100%
and most improved.

o Weekly spelling lists are part of homework across the school. The lists follow the
spelling rules for each year group and revisit words, rules and patternsin a
planned sequence to aid memory of learned spellings.

Young Shakespeare performances
of Twelfth Night and Hamlet 22/23

e Opportunities for cross-curricular writing are built into medium term planning to
use the skills they have learnt in English in a context, reinforcing learning in both
writing and the other subject area.

e The English subject leader carries out book scrutiny and feeds back to teaching
staff. Staff meetings provide opportunity for staff to share best practice in
teaching and learning, as well as marking and feedback.

e  Parent workshops in phonics and reading support English learning at home and discussion about next steps and support for
reading takes place specifically with all parents at our Autumn parents evenings.

e Ongoing assessment of reading and writing takes place in English lessons and all class teachers complete termly teacher
assessments. Some children are closely monitored using fine tracking if teachers and leadership believe they will not reach the
age expectation in the subject. Moderation is completed termly across year groups in staff meetings to ensure consistency in
writing assessment. Class teachers attend local authority moderation training and
targeted training for Year 2 and Year 6 for end of key stage data. Termly reading
assessments (PIRA) contribute to termly reading judgements.

e End of year assessments reported to parents in annual reports.

e Reading lists are on the school website, recommending books for children to read,
at different confidence and fluency levels. These were created by the subject
leader, supported by suggestions from staff, children and parents, and were
reviewed in recent years to ensure diversity of authors and subject matter.

e  Class books are considered using the ‘Five Plagues of Reading Spine’ to ensure

children have exposure to a range of text types. Class books are also chosen to . , £
support lea rning in other curriculum areas or personal Encased in Cerise’s eight-limbed Lmbl"\CC Ipullc_d shghd\ away-just enough to gaze into
. . . bl d d 1 le
development tOpICS. The Ch0|ce Of these texts across the SChOOl is her azure .UL eyes- an .“I’JPPL a coral tentacle around her neck. ltwasasunnyda) the
. ] . sky columbia-blue and liberated of clouds. We were two cephalopods in Mykonos, Greece,
monitored and supported by the English curriculum leader to and we were happy too.
ensure progression and a suitable range.
That was we were happy, until a human chartreuse pincer plucked her from my caressing
Impact ; : : ;
tentacles and out of the still, maya blue waters. With desperation, Cerise clung to the hand
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reading is evident across our school curriculum and is at the heart
of all that we do in our school. Children at our school read fluently to learn and enjoy reading for pleasure. They are able to
recommend books to peers and talk about what they have read with other children and adults.



e Consistently high percentage of pupils in KS1 and KS2 achieving and exceeding national expectations in both reading and
writing. This percentage grows throughout the school and there are very positive progress scores in both reading and writing in
Key Stage 2 results.

e  Children at Christ Church School enjoy writing and can write competently across genres with good writing stamina. Writing is
used to communicate clearly and appropriately to varied audiences and across our board
curriculum.

. Children at our school are able to speak confidently
through speaking and listening activities in lessons and
designed tasks where children speak to their class or
present to the whole school.

Whole school data




Summary, analysis and next steps for groups

Non Disadvantaged/Disadvantaged

At the end of 2022/23 attainment of the disadvantaged group is in line with non-disadvantaged.

Please note that the disadvantaged group is very small and that this data measures attainment and not progress of these pupils.
Progress of the disadvantaged group is good. We continue to track attainment and progress of the disadvantaged pupils individually
on our tracker.

EAL/Non- EAL

At the end of 2022/23 the EAL group attained similarly to the Non-EAL group.

Individual support continues to be provided to EAL pupils where needed, in particular at higher levels of writing and in order to reach
greater depth standard, where the use of correct grammatical constructions becomes more challenging for some children who speak
English as an additional language. Over the past few years, EAL attainment has remained broadly in line with non-EAL in writing and
reading.

Boys/Girls

In 2022/23 a higher percentage of girls reached the expected standard than boys in reading and writing. This remains broadly in line
with previous years and the national data. The gap in reading and writing reduces when data for Y3 and Y5 are removed — a higher
percentage of those reaching the expected standard a year early are girls.

SEN/Non-SEN

The SEN group across the school, which includes children with a range of Special Educational needs, is attaining below the non-SEN
group in reading and writing. Please note that our SEN group is small and the numbers in each class vary (meaning that numbers in
the classes working towards the two-year curriculum in reading and writing in Y3 and Y5 also vary — the gap is significantly smaller in
reading when these two year groups are removed, demonstrating the impact of the focus we have on supporting SEN pupils to read
with fluency to support access to the wider curriculum). There is no clear pattern when comparing with previous years’ data which
reflects the small number of SEN pupils and their wide-ranging individual needs. Children with SEN continue to have individual targets
set and tracked on Personal Plans and Provision Maps.

End of Key Stage data (including phonics)
Phonics check - Year 1 - Percentage of pupils at Christ Church passing the statutory phonics check

2018 2019 2020 (Autumn 2021(Autumn 2022 2023
term of Y2) term of Y2)
96% 100% 100% 100% 96% 96%
Key Stage 1 Assessment results - Year 2
Percentage of pupils reaching the expected standard or above
Reading Writing
2018 2019 2020 2021 2022 2023 2018 2019 2020 2021 2022 2023
Christ 93% 89% 100% | 96% 96% 93% 82% 82% 93% | 89% 89% 86%
Church
Camden 77% 77% - - 72% 72% 71% 70% - - 64% 65%
National 75% 75% - - 67% 68% 70% 69% - - 58% 60%




Percentage of pupils working at greater depth/reaching the higher standard

Reading Writing

2018 2019 2020 2021 2022 2023 2018 2019 2020 2021 2022 2023
Christ 43% 39% 43% 36% 36% 43% 32% 29% 18% | 25% 21% 25%
Church
Camden 25% 26% - - 22% 23% 14% 16% - - 11% 12%
National 26% 25% - - 18% 19% 16% 15% - - 8% 8%

End of Key Stage 2 data - Year 6

Percentage of pupils reaching the expected standard or above

Reading Writing
2018 | 2019 | 2020 | 2021 | 2022 | 2023 | 2018 | 2019 | 2020 | 2021 | 2022 | 2023
96% | 100% | 96% | 93%

Church

Christ 96% | 96%

100% | 100%

100% | 93%

96% | 100%

Camden | 82% | 80%

85% | 81%

82% | 82%

- 78% | 78%

National | 75% | 73%

74% | 73%

78% | 78%

- 69% | 71%

Percentage of pupils working at greater depth/reaching the higher standard

Reading

Writing

2018 | 2019

2020 | 2021

2022 | 2023

2018 | 2019

2020 | 2021 | 2022 | 2023

Church

Christ 56% | 52%

77% | 83%

74% | 54%

48% | 63%

46% | 54% | 56% | 57%

Camden | 35% | 34%

38% | 37%

25% | 27%

- 21% | 22%

National | 28% 27% - - 28% 29% 20% 20% - - 13% 13%
Average Scaled score
Reading Grammar, punctuation and spelling
2018 2019 20,21 2022 2023 2018 2019 20,21 2022 2023
Christ Church 110.6 | 109.0 - 112.4 110 111.1 111.6 - 1139 | 110.1
Camden 106.7 106.4 - 107.1 106.8 108.2 108.5 - 107.9 106.9
National 105 104 - 105 105 106 106 - 105 105
Progress score
Reading Writing
2018 2019 20,21 2022 2023 2018 2019 20,21 2022 2023
Christ Church +4.4 +3.5 - +3.8 +3.8 +3.2 +5.4 - +3.9 +5.6
Camden +1.8 +2.4 - +2.5 +2.4 +1.2 +1.8 - +2.2 +2.6
National 0 +0.03 - 0 0 0 0 - 0 0

Approach to assessment

Ongoing/formative assessment

progress and next steps.

specific adaptations in lessons.

Assessment is ongoing in English lessons as well as in reading sessions and story times. Teachers
and support staff are acting upon formative assessment to more closely track those in the
bottom 20% for reading and frequent reading 1:1 with an adult allows a greater awareness of

In lessons, teachers are giving children ongoing feedback and adapting teaching, support and,
where necessary, activities to the needs of the children they teach. Our adaptive teaching
strategies mean that the vast majority of pupils are working towards the same objectives in our
wide-reaching universal provision; only very small numbers with specific needs would need

deeper. Teachers are using marking of ongoing work to adapt and modify teaching.

words tested weekly. Scores are fed back to parents as well as children.

Teachers follow the school marking and feedback policy to allow opportunity for children to respond to next steps and think

Teachers use questioning in English lessons and story time to assess children’s understanding, targeting specific children.
Teachers track reading in reading diaries in Key Stage 1 and EYFS and on reading bookmarks in Key Stage 2.
Low stakes weekly spelling lists which are adapted to suit the children when needed and are part of our homework policy with




Summative assessment

Class teachers attend local authority moderation training and targeted training for Year 2 and Year 6 for end of key stage data.
Termly reading assessments (PIRA) contribute to termly reading judgements.

Targeted assessment at the point of end of Key Stage in reading and grammar prior to statutory tests is used to more closely

track progress and to inform planning.

Termly spelling challenges take place in Key Stage 2 where children are working towards a personal best score for the NC

spelling lists.

End of year assessments for reading and writing are reported to parents in annual reports.

Adaptive teaching case studies

Most pupils with SEND or additional individual needs can fully access our English curriculum
without specific adaptations to teaching. These are two case studies where small but specific

adaptations have supported pupil progress.

Pre-teaching vocabulary for SEN pupil to enable them to ‘keep up’ in the English lessons
proved to be beneficial. It gave them greater understanding both in their reading and

writing.

Providing support for an SEN pupil learning to touch type has enabled them to access
writing opportunities with greater confidence as well as it being an incredibly useful life
skill. It allowed them to realise their full potential as a writer.

Response to the Ofsted Research Review

The Ofsted curriculum research review for English (updated July 2022) reviews a wide range of relevant educational research into
both primary and secondary English teaching and highlights features which may be present in high-quality English education

Summary points from the research review

Based on the research, high quality English education may
have the following features:

Our response:

How is this reflected in English education at Christ Church?
(Actions taken in response to research review are set out in
22/23 developments review section below)

Curriculum and pedagogy reading

complex and whole texts.

e Teachers develop pupils’ reading accuracy, automaticity

and prosody.

e Timeis given to pupils reading a lot of text, across the

school curriculum, to develop their reading fluency.

e Instruction in reading comprehension strategies is time-

limited and explicit.

e Knowledge necessary for comprehension is taught

explicitly and includes vocabulary, knowledge of narrative
structure, lexical and syntactical knowledge, as well as
knowledge of context and ideas in the text.

e Teachers emphasise the relationships between words,

helping pupils to explore morphology and etymology to
support their comprehension and spelling.

e Teachers encourage pupils to read for pleasure while

ensuring that they become accomplished readers as soon
as possible.

e Planned and spaced recall helps pupils to retain the new

vocabulary they have learned

The reading curriculum enables pupils to read increasingly

e Time is spent in lessons on focus on fluency and it is
prioritised.

e Teachers at our school are explicitly teaching children
reading strategies across the school. There are vast
opportunities for reading across the curriculum to
support with this. As recommended, these are time
limited and explicit.

e New vocabulary is being taught contextually through
class books, English lessons and across the curriculum to
give vocabulary meaning and allow children to rehearse
it in context with relevance to learning. Practising the
spelling of new vocabulary is therefore rehearsed in
context.

e Tier 2 vocabulary is being taught explicitly.

e Huge focus on story time, ensuring children experience
whole texts and are able to engage in low stakes
questioning about their books as well as formal
comprehension structures

e Displays in classrooms, assemblies and spaced retrieval
weeks support with remembering, as well as homework
tasks and morning work activities to build on what has
been learned before.

e Time built in timetable for reading for pleasure and our
rich library and book corners enable children choice.
Tracking of books on displays higher up the school
promotes importance. Children have learned about how
we learn and understand the importance of revisiting
topics frequently.

e  Explicitly taught reading comprehension from Year 2.

e Parent workshops designed to support parents with how
they can help at home.

Curriculum and pedagogy writing

e  The curriculum secures the knowledge needed for

successful writing: knowledge about the topic and
knowledge about how to write.

e  Writing genres taught explicitly and progression of
writing genres explicitly planned.

e Grammar explicitly shown in progression documents to
ensure coverage.




e  Pupils’ accuracy and automaticity in transcription are
developed early on and secured by lower key stage 2, so
that older pupils are able to pay attention to the higher-
level processes of composing, planning, writing and
revision.

e  Pupils write frequently, for a range of audiences and
purposes (once they have sufficient accuracy and
automaticity in transcription).

grammar and syntax, so that pupils can use them with
accuracy, confidence and increasing flair.

how to plan, draft, revise and edit their writing.

e Teachers directly teach sentence construction, control of

e Teachers teach older pupils to master the components of

e  Children write daily- both at length and short pieces.

e Teachers model explicitly in the writing process both in
guided and shared writing.

e  Children from Key Stage 1 are taught how to plan and
write pieces as well as editing. Children from year 2
editing work on completion.

Assessment
e The curriculum breaks learning down into component
parts, which are assessed formatively. This enables

and errors. Teachers use information from this
assessment to adapt the curriculum.

e Feedback to pupils is specific and provides them with a
‘recipe for future action’.

e Low-stakes assessment of knowledge and retrieval tasks

e A multi-tiered approach to assessing reading problems
leads to accurate identification and diagnosis of
difficulties and pupils receive targeted support.

e Teaching focuses on building pupils’ prerequisite
knowledge rather than on practice for answering
examination questions.

teachers to identify precisely pupils’ misconceptions, gaps

are also used to improve pupils’ retention of the content.

See assessment information section above — formative and
summative assessment

Systems, culture and policies
e Inthe early years and key stage 1, leaders prioritise the
expert teaching of systematic synthetic phonics.

e  Regular, subject-specific CPD focuses on improving
disciplinary and pedagogical content knowledge.

e All staff trained in Little Wandle phonics and regular
refreshers for those that are not teaching regularly

e  CPD in staff meetings and staff attend regular Camden
training as well as other CPD courses to support their
teaching of English.

e Lesson visits in English lessons as well as in story time
for teachers to receive feedback and adapt teaching
where necessary.

Review of key priorities over the past 12 months (review of 22/23 priorities):

1. Continue to give targeted support to disadvantaged children in reading, to promote

both fluency and encouragement of reading for pleasure

Intended outcome: More children in the disadvantaged group meet age expectations ‘early’
in Year 3 and 5 to accelerate progress or attain greater depth in reading in end of key stage

assessments.

22/23 embedded and must continue to be a priority. Percentage of children who reached
expected in the disadvantaged and non-disadvantaged groups in reading was equal and a

huge step up from last year and much more consistent.

Targeted support with book choice and regular reading with adults has continued to have
positive impact on children’s reading fluency and desire to read for pleasure across the

school. (E.g. case studies in Y2, Y6)

2. Continue to grow the confidence in assessment in writing of teachers, particularly those newer to role/in new year groups by
hosting/ completing greater level of moderation and using school portfolio of writing examples.
Intended outcome: All teachers are confident to make accurate and consistent writing judgements and identify next steps for pupils

at all levels.

22/23 target mostly achieved; continue next year as a priority in order to support new staff and staff in new year groups.



3. Further develop enrichment in English curriculum.

Intended outcome: All children experience a range of additional learning opportunities in English (speaking and listening, reading or
writing focus) outside the classroom.

22/23 target achieved through opportunities to speak in front of an audience in their individual presentations, as well as a hugely
successful debate week where all children took part in debating as well as successful readathon and individual poetry presentations.

Other successful developments in 22/23

Debating week was a huge success this year. It involved children, staff, parents and
external agencies to help teach children the skills in debating and performing in front of
an audience. Children enjoyed lunchtime table debates, workshops and class debates
and Year 5 took part in an event at South Hampstead School where they were able to
showcase what they had learnt.

A spring time Readathon focused on enjoyment of
reading around World Book Day. Our readathon,
supported and partly organised by the Friends
Association, included a series of author visits, a book
mark competition, an ‘extreme reading’ competition,
reading activities in school and parents reading in
classes. Money raised supported additional book
purchases for the school and children’s enthusiasm
for reading successfully increased during the
Readathon and beyond.

8
Each child from Y1-6 learnt and then recited a poem to their class, also sharing
information about the poet and background of the poem. A selection of poem
presentations from children of all ages were then shared in an assembly. This was

hugely successful in expanding the range of poems heard and learnt by children and
will be repeated annually.

Key targets and actions moving forward (development priorities for 2023/24):

Target and intended outcome Planned actions (including dates where applicable)

1. Ensure consistency of English teaching » Support with lessons, particularly ECTS and guidance in planning when
across the school for new staff/ those needed
changing year groups » Staff meetings on grammar if needed to support subject knowledge

. . . ) »  Staff to use previous planning and use books from the previous year to

Staff. to feel c?nﬁdent in their teaching of. understand the expectation

English in their n.ew year g{'oup or r.ole, with » Staff meetings for book sharing to give tips and tricks in marking to enable

knowledge of children’s prior learning and consistency in approach and standard/ expectation

next steps »  Lesson visits in English

2. Build teacher confidence with writing »  Staff meetings for training of moderation
moderation, particularly as there has » Staff meetings for R/1, 1/2, 3/4, 5/6 moderation
been change in staff structure - ECTS » External moderation training for teachers through Camden Learning and
and new to year group. opportunities to participate in moderation across local schools

) » Host or attend moderation across schools in borough

All teachers are confident to make accurate » Use of school portfolio of examples of writing progression for different genres

and consistent writing judgements and at both expected and greater depth standards.

identify next steps for pupils at all levels.

3. Ongoing targeted support to » 1:1reading with this group with teacher or trained TA or both
disadvantaged children in reading, to » Rich book corners, engaging World Book Day events and involvement of
promote both fluency and visiting authors to engage children.
encouragement of reading for pleasure. | » Booster groups in place for those identified as needing a ‘catch up’

particularly those in the disadvantaged group.

More children in the disadvantaged group » Continue Waterstones trips to choose books to encourage reading for

meet age expectations ‘early’ in Year 3 and pleasure; staff to follow up with discussion about books with these pupils.

Sto ac.ce/erat.e pr.ogress or attain greater » Reading volunteers utilised when appropriate

depth in reading in end of key stage » Support with choosing books for this group specifically

assessments. » Key stage 2 reading timetabled weekly with involvement of SLT

» Support parents with greater encouragement of this group reading at home




Pupil Voice Autumn 2023

Children can talk in some specific detail about their recent learning in English.

What have you been learning about so far this year?

“I have learnt about using paragraphs, writing a diary and describing the setting using my senses”

“We have been reading the book How to Train your Dragon and written character descriptions using noun phrases (we used
adjectives to describe the noun)”

“We have been reading The Lion and the Unicorn. We have been learning some comprehension skills and written a diary entry. We
had non-negotiables in writing and also had to use specific things for diary e.g. informal language and first person with a chatty
tone”

“We have been studying the work of William Shakespeare; we wrote balanced arguments using modal verbs and persuasive
language.”

“We have been basing our writing on Alex Rider: Stormbreaker. We have written a newspaper report using formal writing, modal
verbs, direct and reported speech- including quotes.”

Children can make links between current and previous learning and explain how prior learning is supporting new learning.

How does your learning in English link with what you have learnt before in English? What skills are you using that you have learnt
in previous year groups?

“We learnt about metaphors in poems in Year 3 and now we are using them again in Year 4”

“We learnt how to punctuate speech last year and we are more confident in using it in our writing now”

“Our learning about reported and direct speech has helped with that this year. Our learning about figurative language last year has
really improved my descriptive writing.”

Children can explain how they think their writing has improved this year

“I am now writing with cursive handwriting and my handwriting has got smaller; my reading has also improved.”

“I have more ideas now and | am able to write more; my spelling has also improved.”

“I know my handwriting and descriptive language have improved; | am better at writing letters, writing more and my punctuation is
more accurate and comes naturally now.”

“I am much better at writing newspapers now- also writing more descriptively.”

“I can now use a range of literary devices (using more and in the correct places) as well as using colons and semi-colons.”

What makes our curriculum provision for English exceptional and beyond the expected?

e Consistently high percentage of pupils in KS1 and KS2 meeting and exceeding national expectations in both reading and writing.

e  Exceptional outcomes for children compared to national data.

e  Exceptional progress scores in both reading and writing compared to national data.

e A culture which shows a ‘love of reading’ in children throughout the school.

e  Enrichment activities such as Bigfoot drama, Young Shakespeare, visiting authors and the opportunities we provide for children
to develop to be articulate and confident public speakers (e.g. range of individual presentations).

e Older children in our school support the progress in reading of younger children in the school- Y6/reception

e Support of our Friends Association allows our book corners and library to be well stocked with inspiring, varied and rich texts for
children to enjoy reading and which children have been actively involved in selecting.

Key points for discussion with governors about this report

- Impact- data and results

- Support and intervention in place for those that need it to close the gaps or keep up

- Inclusive curriculum that follows a clear progression with building blocks for children to leave our school equipped for
secondary school.

- All Key Stage 2 classes more confidently using the reading displays more consistently and effectively to promote love of reading
as well as showing new books. Bookmarks, reading diaries and spelling books.

- Writing competition outcomes




Links to English enrichment activities in 22/23 = —WN | |ndividual presentations: Be the expert!

Every one of our children at Christ Church has their own unique
and amazing skills and talents and we have been finding out [§

Individual presentations - ‘Be the expert’ PSSR 3ot them in our ‘be the expert’ presentations. Every child in
. Year 1 to Year 6 has been practising their public speaking skills [ |
https://christchurchschool.co.uk/wp-content/uploads/2022/11/Be-the- and presenting to their peers about their skills and knowledge.

expert-presentations-November-2022.pdf

Individual poetry presentations
https://christchurchschool.co.uk/wp-content/uploads/2023/03/Poetry-
performances-March-2023-1.pdf

2eAs part of our celebration of reading and books, each child in Years 1-6 researched, selected and rehearsed a poem,
performing their chosen poem to their class after learning it off by heart. Children from each class then performed

their poems to the whole school. Amongst many others, we enjoyed poems in Chinese and in Slovenian, a very
=" moving performance of a poem about standing up to a bully, a super recitation of William Shakespeare’s ‘Double,
double, toil and trouble’ and some brilliant comic poems with actions, too! What a briliant range of poetry! w2023

Writing competition
https://christchurchschool.co.uk/wp-
content/uploads/2023/07/Writing-competition-July-2023.pdf

Double, mu ol
Chicken soup and rice,
William sm e - Maurice Sendak

English enrichment - trips and other events
https://christchurchschool.co.uk/wp-content/uploads/2022/12/Nativity-Play-December-2022.pdf

https://christchurchschool.co.uk/wp-content/uploads/2022/12/Pantomime-December-2022.pdf
https://christchurchschool.co.uk/wp-content/uploads/2022/12/Y1-trip-to-Little-Angel-Theatre-November-2022.pdf
https://christchurchschool.co.uk/wp-content/uploads/2022/11/Young-Shakespeare-Performance-Twelfth-Night-October-2022.pdf
https://christchurchschool.co.uk/wp-content/uploads/2022/10/Y5-trip-to-the-Globe-Theatre-October-2022.pdf
https://christchurchschool.co.uk/wp-content/uploads/2023/03/World-Book-Day-Book-Sale-March-2023.pdf
https://christchurchschool.co.uk/wp-content/uploads/2023/02/Young-Shakespeare-Hamlet-January-2023.pdf

https //chrlstchurchschool co. uk/wp content/uploads/2023/02/Y6 author-workshop February-2023.pdf

Tuesday 1 Nevember 2022
SHAI Al
Years 4, 5 and 6 were lucky enough to
watch and take part in an immersive
performance of Shakespeare's Twelfth
Night. Some of the children were
selected to act in role and the audience
created the atmosphere!

World Book Day Book Sale! =&~
We all had a great time selecting and buying some

super new books to read at our second-hand book sale' o
March 2023 = AN
o~ -

Readathon activities
https://christchurchschool.co.uk/wp-content/uploads/2023/03/Readathon-March-2023.pdf
https://christchurchschool.co.uk/wp-content/uploads/2023/03/Amazing-author-visits-March-2023.pdf

Debating week activities
https://christchurchschool.co.uk/wp-content/uploads/2023/04/Y5-trip-to-
Debating-Championship-March-2023.pdf
https://christchurchschool.co.uk/wp-content/uploads/2023/03/Debating-week-
March-2023.pdf
https://christchurchschool.co.uk/wp-content/uploads/2023/03/Lunch-time- e e

- i - - - developed our speaking and listening skills in the process. We
debate questions March-2023. Ddf watched a live debate run by Debate Mate, took part in their
workshops, played debating games in class, planned our own
debates and received support and guidance from ‘expert’ parents

¥ lwho use debating in their jobs, before a Year 5 and Year 6 group
performed a live debate for the rest of the schooll
It was a huge success! Thank you to all those tha ped!



https://christchurchschool.co.uk/wp-content/uploads/2022/11/Be-the-expert-presentations-November-2022.pdf
https://christchurchschool.co.uk/wp-content/uploads/2022/11/Be-the-expert-presentations-November-2022.pdf
https://christchurchschool.co.uk/wp-content/uploads/2023/03/Poetry-performances-March-2023-1.pdf
https://christchurchschool.co.uk/wp-content/uploads/2023/03/Poetry-performances-March-2023-1.pdf
https://christchurchschool.co.uk/wp-content/uploads/2023/07/Writing-competition-July-2023.pdf
https://christchurchschool.co.uk/wp-content/uploads/2023/07/Writing-competition-July-2023.pdf
https://christchurchschool.co.uk/wp-content/uploads/2022/12/Nativity-Play-December-2022.pdf
https://christchurchschool.co.uk/wp-content/uploads/2022/12/Pantomime-December-2022.pdf
https://christchurchschool.co.uk/wp-content/uploads/2022/12/Y1-trip-to-Little-Angel-Theatre-November-2022.pdf
https://christchurchschool.co.uk/wp-content/uploads/2022/11/Young-Shakespeare-Performance-Twelfth-Night-October-2022.pdf
https://christchurchschool.co.uk/wp-content/uploads/2022/10/Y5-trip-to-the-Globe-Theatre-October-2022.pdf
https://christchurchschool.co.uk/wp-content/uploads/2023/03/World-Book-Day-Book-Sale-March-2023.pdf
https://christchurchschool.co.uk/wp-content/uploads/2023/02/Young-Shakespeare-Hamlet-January-2023.pdf
https://christchurchschool.co.uk/wp-content/uploads/2023/02/Y6-author-workshop-February-2023.pdf
https://christchurchschool.co.uk/wp-content/uploads/2023/03/Readathon-March-2023.pdf
https://christchurchschool.co.uk/wp-content/uploads/2023/03/Amazing-author-visits-March-2023.pdf
https://christchurchschool.co.uk/wp-content/uploads/2023/04/Y5-trip-to-Debating-Championship-March-2023.pdf
https://christchurchschool.co.uk/wp-content/uploads/2023/04/Y5-trip-to-Debating-Championship-March-2023.pdf
https://christchurchschool.co.uk/wp-content/uploads/2023/03/Debating-week-March-2023.pdf
https://christchurchschool.co.uk/wp-content/uploads/2023/03/Debating-week-March-2023.pdf
https://christchurchschool.co.uk/wp-content/uploads/2023/03/Lunch-time-debate-questions-March-2023.pdf
https://christchurchschool.co.uk/wp-content/uploads/2023/03/Lunch-time-debate-questions-March-2023.pdf

Example from our curriculum progression documents

éChrist Church School, Hampstead

A village school in London inspiring life in all its fullness

Vocabulary, grammar and punctuation progression

Writing:

Word Sentence Text Punctuation Terminology for
pupils
Rec | There is no specific vocabulary, grammar and punctuation content set out in the EYFS Framework. Literacy: Writing is one of the
specific area of learning within the Early Learning Goals. In order to meet this Early Learning Goal pupils are expected to: use their
phonic knowledge to write words in ways which match their spoken sounds. They also write some irregular common words. They write
simple sentences which can be read by themselves and others. Some words are spelt correctly and others are phonetically plausible.
We have identified some Year 1 concepts in Appendix 2 which are introduced and taught in Reception (highlighted below).
Year | *regular plural noun *how words can combine | *sequencing sentences | *separation of words *|etter, capital
1 suffixes -s or -es, (e.g. dog, to make sentences to form short with spaces letter
dogs, wish, wishes) *joining words and narratives *introduction to capital | *word, singular,
including the effects of joining clauses using and letters, full stops, plural
these suffixes on the questions maths and *sentence
meaning of the noun exclamation marks to *punctuation, full
*suffixes that can be added demarcate sentences stop, question
to verbs where no change is *capital letters for mark, exclamation
needed in the spelling of proper nouns (including | mark
the root word (e.g. helping, for names of people,
helped, helper) places, days of the
*how the prefix un- week) and for the
changes the meaning of personal pronoun |
verbs and adjectives
(negation e.g. unkind or
undoing e.g. untie)
Year | *formation of nouns using *subordination (using *correct choice and *use of capital letters, *noun, noun phrase
2 suffixes such as -ness and - when, if, that, because) consistent use of full stops, question *statement,
er and by compounding and co-ordination (using present tenses and past | marks and exclamation | questions,
(e.g. whiteboard, or, and, but) tense throughout marks to demarcate exclamation,
superman) *expanded noun phrases | writing sentences command
*formation of adjectives for description and *use of the progressive | *commas to separate *compound, suffix
using suffixes such as -less, specification form of verbs in the items in a list *adjective, adverb,
-ful (see full list of suffixes *how the grammatical present and past tense *apostrophes to mark verb
in Appendix A p56) patterns in a sentence to mark actions in where letters are *tense (past,
*use of the suffixes -er, -est | indicate its function as a progress (e.g. she is missing in spelling and present)
in adjectives and the use of | statement, question, drumming, he was to mark singular *apostrophe,
-ly in Standard English to exclamation or command | shouting) possession in nouns comma
turn adjective into adverbs
Word Sentence Text Punctuation Terminology for
pupils
Year | *formation of nouns using *expressing time, place *introduction to *introduction to *preposition,
3 a range of prefixes (e.g. and cause using paragraphs as a way to | inverted commas to conjunction
super-, anti-, auto-) conjunctions (e.g. when, | group related material | punctuate direct *word family, prefix
*use of the forms a or an before, after, while, so, *headings and sub- speech *clause,
according to whether the because), adverbs (e.g. headings to aid subordinate clause
next word begins with a then, next, soon, presentation *direct speech
consonant or vowel therefore) or *use of present perfect *consonant,
*word families based on prepositions (e.g. before, | for verbs instead of consonant letter,
common words showing after, during, in, because | simple past (e.g. He has vowel, vowel letter
how words are related in of) gone out to play *inverted commas
form and meaning (e.g. contrasted with He went (or ‘speech marks’)
solve, solution, solver, out to play)
dissolve, insoluble)
Year | *the grammatical *noun phrases expanded | *use of paragraphs to *use of inverted *determiner
4 difference between plural by the addition of organise ideas around commas and other *pronoun,

and possessive -s
*Standard English forms for
verb inflections instead of
local spoken forms (e.g. we
were instead of we was, |
did instead of / done)

modifying adjectives,
nouns and preposition
phrases (e.g. the teacher
expanded to the strict,
maths teacher with curly
hair)

atheme

*appropriate choice of
pronoun or noun
within and across
sentences to aid

punctuation to indicate
direct speech (comma
after the reporting
clause, end
punctuation within
inverted commas)

possessive pronoun
*adverbial




*fronted adverbials (e.g.
later that day, | heard
the bad news)

cohesion and avoid
repetition

*apostrophes to mark
plural possession
*use of commas after
fronted adverbials

Year | *converting nouns or *relative clauses *devices to build *brackets, dashes or *modal verb,
5 adjectives into verbs using beginning with who, cohesion within a commas to indicate relative pronoun
suffixes (e.g. -ate, -ise, -ify) which, where, when, paragraph (e.g. then, parenthesis *relative clause
*verb prefixes (e.g. dis-, de- | whose, that or an after that, this, firstly) *use of commas to *parenthesis,
, mis-, over-, re-) omitted (implied) *linking ideas across clarify meaning or avoid | bracket, dash
relative pronoun paragraphs using ambiguity *cohesion,
*indicting degrees of adverbials of time (e.g. ambiguity
possibility using adverbs | later), place (e.g.
(e.g. perhaps, surely) or nearby), and number
modal verbs (e.g. might, (e.g. secondly) or tense
should, will, must) choice (e.g. he had
seen her before)
Year | *the difference between *use of passive to affect *linking ideas across *use of the semi-colon; | *subject, object
6 vocabulary typical of the presentation of paragraphs using a colon and dash to mark | *active, passive

informal speech and
vocabulary appropriate for
formal speech and writing
(e.g. find out-discover, ask
for-request, go in-enter)
*how words are related by
meaning as synonyms and
antonyms (e.g. big, large,
little)

information in a sentence
(e.g. | broke the window
in the greenhouse v. the
window in the
greenhouse was broken
(by me))

*the difference between
structures typical of
informal speech and
structures appropriate for
formal speech and writing
(e.g. the use of questions
tags: He’s your friend,
isn’t he?, or the use of
subjective forms such as
If I were or Were they in
some formal writing and
speech)

wider range of
cohesive devices:
repetition of a word or
phrase, grammatical
connections (e.g. the
use of adverbials such
as on the other hand, in
contrast to, as a
consequence) and
ellipsis

*layout devices to
structure text (e.g.
headings, sub-
headings, columns (Y4),
bullets or tables)

the boundary between
independent clauses
(e.g. It’s raining; I’'m
fed up)

*use of the colon to
introduce a list and the
use of semi colons
within lists
*punctuation of bullet
points to list
information

*how hyphens can be
used to avoid ambiguity
(e.g. man eating shark
V. man-eating shark, or
recover v. re-cover)

*synonym,
antonym

*ellipsis, hyphen,
colon, semi-colon,
bullet points (Y3
onwards)




Example of progression — use of direct speech in writing Y2-6

Year 6

Progression in the skill of direct speech in writing.

Use of range of synonyms for said. Range of sentences structures,
including interrupted speech. Development of clause structures within
sentences using direct speech.

Children to adapt character’s speech according to their personality-
for example, the level of formality.

Year 5
Progression in the skill of direct speech in writing.
Development of combining direct and indirect speech

Year 4

Progression in the skill of direct speech in writing.

Using all the correct punctuation for speech, including LC letter after
closing speech mark. Development of synonyms for said.

Year 3

Progression in the skill of direct speech in writing.

New speaker, new line. Using inverted commas independently to
show spoken word. Some development of synonyms for said.
Including !?, within inverted commas.

Year 2

Progression in the skill of direct speech in writing.

Using inverted commas to show spoken words. Building sentences
that include speech-using scaffold prompts.
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