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This curriculum report should be read alongside the Phonics and Early Reading curriculum report. 
 
Intent 
English teaching at our school supports our school vision of inspiring life in all its fullness through 

providing teaching that allows all children to flourish creatively and positively with the aim to 

achieve academic excellence. Our school believes that the teaching and learning of reading is 

integral for children to access the whole of the National Curriculum. We want to ensure that all 

children who attend our school build a love of reading, initially through robust, systematic 

teaching of phonics, before nurturing a culture and environment where children learn to read for 

pleasure and to support their wider learning. We do this through exposure to and engagement 

with a broad range of high-quality, challenging and exciting texts across curriculum subjects. 

Vocabulary acquisition is a key aim; children at our school will develop this through exposure to these rich texts, embracing our rich 

and varied literary heritage, as well as through discussion. This then feeds into the children’s vocabulary choices in writing tasks.  

The intent of our English curriculum is for all children in our school to become writers who feel inspired to write creatively, 

coherently and with purpose. We aim to provide the stepping-stones in grammar that build progressively, so that the children we 

teach can adapt their writing appropriately for genre, developing their voice as a writer, and with an awareness of the reader. We 

value the importance of high quality speaking and listening, and our enriched curriculum provides a wealth of opportunities for 

children at our school to grow in confidence in speaking to a range of audiences, developing the skills to listen to others and agree 

and disagree well.  We strive to immerse children with a spectrum of experiences, which enhance their cultural capital, whilst 

celebrating their individuality and our school’s rich diversity.  

 

Implementation 

 The class teachers, with the support of SLT and the English subject leader, teach English 

lessons. English lessons are taught every day, when possible, as it is a key part of the day 

in school. Phonics is taught daily in EYFS and Key Stage 1. 

 A curriculum map, following the National Curriculum and created by the English subject 

leader, informs teachers which writing genres to teach according to year group. It 

maps the progression of text features to ensure teachers are building upon previous 

learning in specific genres. In addition to this, the maps shows grammar 

progression, assigned to specific genres where appropriate, making it clear to 

teachers what has come before and what will come after to see the learning 

sequence. Some grammar skills are taught in isolation, e.g. through our News 

Writing, or through narrative across the academic year.  

 Reading skills are also taught and built progressively through the school in explicit 

teaching in line with the outcomes in the National Curriculum. 

 Following on from our SSP, Little Wandle, and once children are developing a good level of fluency, children are given time in 

the school day every day to enjoy reading for pleasure; they listen to adults read in story time and are offered support in their 

book choosing. Closer monitoring of the bottom 20% of readers enables teachers to keep track of their progress. Throughout 

KS2, class teachers and teaching assistants read 1:1 with children who require greater support and teachers liaise with parents 

of those children less engaged in reading to have a team approach around growing the child’s love of reading.  

 Following on from reading several times a week with an adult in group or individual reading sessions to develop fluency in 

Reception and KS1, KS2 classes have independent reading time timetabled for at least two session per week. This allows SLT 

and the English subject leader to read with children to monitor and support, alongside class-based adults. A non-fiction weekly 

reading slot also supports reading skills across the curriculum and reinforcement of learning 

through spaced retrieval. 

 Year 6 pupils are trained in our Phonics scheme in order to support their Reception 

partner’s reading each week. 

 A pupil premium group, as well as other targeted children, visit 

Waterstones to buy a new book regularly to encourage reading for 

pleasure. They are supported in their book choice to ensure it is suitable for 

their ability. Every other year, all children visit Waterstones to choose a 

book for their book corner in school; this is funded by the school ‘Friends’ 

fundraising.  

 Annual World Book Day activities and celebrations also contribute to 

the development of our reading culture. 



 Wide-ranging CPD and support is delivered by SLT and the English subject leader both to teachers and teaching assistants in the 

school. 

 CPD is attended by the English subject leader and fed back to staff in staff meetings and training. Subject leader liaises with 

other Camden English subject leaders to learn new practice to share with colleagues.  
 The English Leader delivers training in grammar, marking and moderation to trainee teachers at SCITT, including an opportunity 

for them to observe lessons in Year 6 and Reception and work alongside a child on their writing – started again Autumn 2022 

 We host a wide range of enrichment for children to support teaching. This includes visiting 

performances from Young Shakespeare twice annually for Years 4-6 and an annual pantomime 

performance for the whole school. Other enrichment opportunities include visits to Little Angel 

Theatre and The Globe. Visiting authors also visit the school to share their books and enlighten the 

children on what it is like to be an author.  

 Speaking and listening is encouraged through a wide range of activities we provide at school. All 

children in the school have a week assigned to present something that they feel passionate about to 

their class. Over the years, children have presented information about family members that are 

important to them, shared facts about a place special to them or talked about a cause where they 

want to make difference. This year, that exercise is ‘Be the Expert,’ where the children will share 

something they are an expert in or something they know a great deal or are passionate about.   

 Children have regular lessons from visiting drama experts (Bigfoot) who teach the children 

drama skills and incorporate drama across the curriculum, building children’s confidence and 

performance skills.  

 Every child in the school takes part in the annual writing competition. This provides a chance for 

children to plan, write and present a high-quality narrative and for governors to read the children’s 

stories and award a winner from each class. All stories are shared across the school in our Open 

Afternoon. 

 Termly spelling challenges in Key Stage 2 provide an opportunity to achieve a personal best 

spelling score when tested on the National Curriculum spelling lists. The children are always working 

towards their own personal best. The lists are adapted for children if needed. Children are awarded 

certificates for 100+, 100% and most improved.  

 Weekly spelling lists are part of homework across the school. The lists follow the spelling rules 

for each year group and revisit words, rules and patterns in a planned sequence to aid memory of 

learned spellings. Spelling strategies are explicitly taught and then practised by pupils in home 

spelling journals. 

 Opportunities for cross-curricular writing are built into medium term planning to use the skills 

they have learnt in English in a context, reinforcing learning in both writing and the other subject 

area. 

 The English subject leader carries out book scrutiny and feeds back to teaching staff.  Staff 

meetings provide opportunity for staff to share best practice in teaching and learning, as well as 

marking and feedback.  

 Parent workshops in phonics and reading support English learning at home and discussion about 

next steps and support for reading takes place specifically with all parents at our Autumn parents 

evenings. 

 Ongoing assessment of reading and writing takes place in English lessons and all class teachers 

complete termly teacher assessments. Some children are closely monitored using fine tracking if teachers and leadership 

believe they will not reach the age expectation in the subject. Moderation is completed termly across year groups in staff 

meetings to ensure consistency in writing assessment. Cluster meetings are held with other schools to moderate across schools. 

Class teachers attend local authority moderation training and targeted training for Year 2 and Year 6 for end of key stage data. 

Termly reading assessments (PIRA) contribute to termly reading judgements.  

 End of year assessments reported to parents in annual reports.  

 Reading lists are on the school website, recommending books for children to read, at different 

confidence and fluency levels. These were created by the subject leader, supported by 

suggestions from staff, children and parents, and were reviewed in recent years to ensure 

diversity of authors and subject matter.  

 Class books are considered using the ‘5 Plagues of Reading Spine’ to ensure children have 

exposure to a range of text types. Class books are also chosen to support learning in other 

curriculum areas or personal development topics. The choice of these texts across the school is 

monitored and supported by the English curriculum leader to ensure progression and a suitable 

range. 

 

 



Impact 

 Children, school staff and families in our community love to read and our school has a strong reading culture. The importance of 

reading is evident across our school curriculum and is at the heart of all that we do in our school! Children at our school read 

fluently to learn and enjoy reading for pleasure. They are able to recommend books to peers and talk about what they have 

read with other children and adults. 

 Consistently high percentage of pupils in KS1 and KS2 achieving and exceeding national expectations in both reading and 

writing. This percentage grows throughout the school and there are very positive progress scores in both reading and writing in 

Key Stage 2 results. 

 Children at Christ Church School enjoy writing and can write competently 

across genres with good writing stamina. Writing is used to communicate 

clearly and appropriately to varied audiences and across our board 

curriculum. 

 Children at our school are able to speak confidently through speaking and 

listening activities in lessons and designed tasks where children speak to 

their class or present to the whole school.  
 

 

Data  

Whole school standards (three-year trend) (Two-year curriculum in Reading and Writing in Year 3/4 and Year 5/6) 

 2019-20 2020-21 2021-22 

Whole class data 
(teacher assessment or 
statutory test result) 

Reading  
% expected  
(% exceeding) 

Writing  
% expected  
(% exceeding) 

Reading  
% expected  
(% exceeding) 

Writing  
% expected  
(% exceeding) 

Reading  
% expected  
(% exceeding) 

Writing  
% expected  
(% exceeding) 

Reception 89 (30) 82 (25) 89 (36) 86 (29) 89(39) 89(32) 

Year 1  89(57) 93(46) 89 (14) 82 (21) 96(28) 88(24) 

Year 2  89(39) 82(29) 96 (36)  89 (25) 96(36) 89(21) 

Year 4 96 (52) 93(41) 93 (46)  79 (32) 85(38) 73(19) 

Year 6  96 (52) 100(63) 100 (83) 100 (54) 100(74) 96(56) 

 

The percentages across the school attaining at or above expected standard are similar to previous years (both during and pre-

pandemic). There has been a slight decrease in the percentage achieving the expected standard across the school in writing – 

perhaps this is the impact of time missed in school and the difficulty in teaching and giving feedback on writing during periods of 

home learning.  

The percentages achieving expected or above in Reading and Writing are shown with Y3 and Y5 removed (to remove the impact of 

the two year curriculum). 

 

Reading – groups 
NB this data includes assessments for Y3 and Y5 where children where there is no expectation for them to have reached the expected standard. 

 2019 - 2020 2020 - 2021 2021-2022 

Below Expected or 
above 

Below Expected or 
above  

Below Expected or  
above 

       

Whole school - Y1 to Y6    
(162)     (155)      (162) 

22% 78% 31% 69% 31% 
 

69% 

       

SEN        
(16)      (15)   (14) 

33% 67% 64% 36% 50% 
 

50% 

Non-SEN     
(146)      (140)  (148) 

21% 79% 28% 72% 18% 72% 

       

EAL       
(77)      (75)   (80) 

22% 78% 35% 65% 32% 68% 

Non-EAL     
(85)      (80)   (82) 

23% 77% 27% 73% 27% 73% 

       

Boys      
(84)      (79)   (78) 

25% 75% 34% 66% 33% 67% 

Girls      
(78)       (76)   (84) 

20% 80% 29% 71% 26% 74% 

       

Disadvantaged    
(7)       (10)   (11) 

30% 70% 44% 56% 55% 45% 

Non-disadvantaged     
(152)       (145)   (151) 

22% 78% 31% 69% 28% 72% 

 



Writing 
NB this data includes assessments for Y3 and Y5 where children where there is no expectation for them to have reached the expected standard. 

 2019 - 2020 2020 – 2021 2021-2022 

Below Expected or 
above 

Below Expected or 
above 

Below Expected or 
above 

       

Whole school - Y1 to Y6    
(162)     (155)     (162) 

34% 66% 40% 60% 40% 60% 
 

       

SEN        
(16)      (15)   (14) 

53% 47% 64% 36% 79% 21% 

Non-SEN     
(146)      (140)  (148) 

32% 68% 38% 62% 36% 64% 

       

EAL       
(77)      (75)   (80) 

32% 68% 44% 56% 42% 58% 

Non-EAL     
(85)      (80)   (82) 

36% 64% 36% 64% 38% 62% 

       

Boys      
(84)      (79)   (78) 

39% 61% 39% 61% 49% 51% 

Girls      
(78)       (76)   (84) 

29% 71% 42% 58% 32% 68% 

       

Disadvantaged    
(7)       (10)   (11) 

60% 40% 67% 33% 63% 27% 

Non-disadvantaged     
(152)       (145)   (151) 

32% 68% 38% 62% 38% 62% 

 

Summary, analysis and next steps for groups 

Non Disadvantaged/Disadvantaged  

At the end of 2021/22 attainment of the disadvantaged group is below that of the non-disadvantaged group. This gap is wider than 

in previous years in Reading and Writing. This perhaps shows the impact of two years of disruption due to the pandemic and the 

greater impact on disadvantaged pupils, as has been shown nationally.  

However, in reading, with Y3 and Y5 removed from the data, 5/5 disadvantaged pupils reached expected (100%) compared to 95/100 

non-disadvantaged (95%). In writing, with Y3 and Y5 removed, 3/5 disadvantaged pupils reached expected (60%) compared to 89% of 

non-disadvantaged pupils. Reading continues to be an area of relative strength for the disadvantaged pupil group and an area of 

continued focus for staff and school improvement, since fluent reading unlocks access to other curriculum areas as children move 

through the school. In reading, we continue to provide additional support in our pupil premium ‘reading for enjoyment’ group and 

individual support and interventions are. Booster groups, including using school-led tutoring funding, have been targeted at this group 

where relevant and this will continue in some format in 22/23. 

Please note that the disadvantaged group is very small and that this data measures attainment and not progress of these pupils. 

Progress of the disadvantaged group is generally good. We continue to track attainment and progress of the disadvantaged pupils 

individually on our tracker.  
 

EAL/Non- EAL 

At the end of 2021/22 the EAL group attained just below the non-EAL, with very similar figures to 20/21. 

Individual support continues to be provided to EAL pupils where needed, in particular at higher levels of writing and in order to reach 

greater depth standard, where the use of correct grammatical constructions becomes more challenging for some children who speak 

English as an additional language. Two pupils (Y1, Y4) joined the school with a beginning level of fluency in English in September 2021 

and are both making good progress from their starting points. 

Over the past few years, EAL attainment has remained broadly in line with non-EAL in writing and reading.  
 

Boys/Girls  

In 2021/22 a higher percentage of girls reached the expected standard than boys in reading and writing. This remains broadly in line 

with previous years and the national data. The gap in reading and writing reduces when data for Y3 and Y5 are removed – a higher 

percentage of those reaching the expected standard a year early are girls.  
 

SEN/Non-SEN 

The SEN group across the school, which includes children with a range of Special Educational needs, is attaining below the non-SEN 

group in reading and writing. Please note that our SEN group is small and the numbers in each class vary (meaning that numbers in 

the classes working towards the two-year curriculum in reading and writing in Y3 and Y5 also vary – the gap is significantly smaller in 

reading when these two year groups are removed, demonstrating the impact of the focus we have on supporting SEN pupils to read 

with fluency to support access to the wider curriculum). 

There is no clear pattern when comparing with previous years’ data which reflects the small number of SEN pupils and their wide-

ranging individual needs. Children with SEN continue to have individual targets set and tracked on Personal Plans and Provision Maps. 

 



End of Key Stage data (including phonics) 
Phonics check – Year 1 

Percentage of pupils at Christ Church passing the statutory phonics check 

2018 2019 2020 (Autumn term of Y2) 2021(Autumn term of Y2) 2022 

96% 100%  100% 100% 96% 

 

Key Stage 1 Assessment results - Year 2 

Percentage of pupils reaching the expected standard or above  

 Reading Writing 

 2018 2019 2020 2021 2022 2018 2019 2020 2021 2022 

Christ 
Church 

93% 89% 100% 96% 96% 82% 82% 93% 89% 89% 

Camden 77% 77% - - 72% 71% 70% - - 64% 

National 75% 75% - - nya 70% 69% - - nya 

 

Percentage of pupils working at greater depth/reaching the higher standard 

 Reading Writing 

 2018 2019 2020 2021 2022 2018 2019 2020 2021 2022 

Christ 
Church 

43% 39% 43% 36% 36% 32% 29% 18% 25% 21% 

Camden 25% 26% - - 22% 14% 16% - - 11% 

National 26% 25% - - nya 16% 15% - - nya 

 

End of Key Stage 2 data - Year 6 

Percentage of pupils reaching the expected standard or above  

 Reading Writing 

 2018 2019 2020 2021 2022 2018 2019 2020 2021 2022 

Christ 
Church 

96% 96% 100% 100% 100% 96% 100% 96% 100% 96% 

Camden 82% 80% - - 85% 82% 82% - - 78% 

National 75% 73% - - 74% 78% 78% - - 69% 

 

Percentage of pupils working at greater depth/reaching the higher standard 

 Reading Writing 

 2018 2019 2020 2021 2022 2018 2019 2020 2021 2022 

Christ 
Church 

56% 52% 77% 83% 74% 48% 63% 46% 54% 56% 

Camden 35% 34% - - 38% 25% 27% - - 21% 

National 28% 27% - - 28% 20% 20% - - 13% 

 

Average Scaled score 

 Reading Grammar, punctuation and spelling 

    2018 2019 20,21 2022 2018 2019 20, 21 2022 

Christ Church 110.6 109.0 - 112.4 111.1 111.6 - 113.9 

Camden 106.7 106.4 - 107.1 108.2 108.5 - 107.9 

National 105 104 - 105 106 106 - 105 

 

Average progress score 

 Reading Writing 

 2018 2019 20, 21 2022 2018 2019 20, 21 2022 

Christ Church +4.4 +3.5 - +3.8 +3.2 +5.4 - +3.9 

Camden +1.8 +2.4 - +2.5 +1.2 +1.8 - +2.2 

National 0 +0.03 - 0 0 0 - 0 

 

 

 

 

 

 

 

 

 



Review of key priorities over the past 12 months: 

1. Continue to closely monitor the book choices of children – particularly those falling in bottom 20%. Reading displays now in 

place in Key Stage 2. Continue to ensure they track books being read as well as promote new books in the book corner.  

Intended outcome: All children are reading fluently, with confidence and with a love of reading and all children are able to make 

appropriate book choices. 21/22 target achieved, practice now embedded and to continue in 22/23 and onwards.  

Targeted support with book choice and regular reading with adults has continued to have positive impact on children’s reading 

fluency and desire to read for pleasure across the school. (E.g. case studies in Y2, Y6) 

2. Continue to promote tier 2 and tier 3 vocabulary development – particularly from class books and whole class reading.  

Intended outcome: Children are using an expanded vocabulary and are including the newly-introduced words in their speech and 

writing. 

21/22 target achieved, practice now embedded and to continue in 22/23 and onwards 

Vocabulary work and displays across the school are now an embedded part of class practice across the curriculum. Children are able 

to talk about words learnt from class books, in English lessons and across the curriculum. Promote and continue this practice this 

year. 

3. As part of return to pre-Covid routines, learning of weekly spellings to take place in school as well as home to embed and linked 

to spaced retrieval/memory techniques. Spelling books to be used both at home and school too.  

Intended outcome: Children are provided with strategies to help them embed spellings in their long term memory and automatic 

recall of these spellings improves in tests and writing. 

21/22 target achieved, practice now embedded and to continue in 22/23 and onwards 

Spelling books used successfully in KS2 in return to pre-COVID routines, supporting memory strategies in general as well as learning 

of spellings. 

Other successful developments in 21/22: 

 Use of booster group sessions to fill specific gaps in learning in reading and writing for small groups 

 Successful World Book Day celebrations and related learning – part of return to pre-COVID enrichment 

 Review of reading lists using suggestions from school community and to ensure diversity and range of texts for different 

confidence levels. 

 Collation of updated post-COVID portfolio of expected and greater depth school examples of work for different genres of 

writing to support assessment, teacher CPD and high expectations. 
 

Key targets and actions moving forward (development priorities for 2022/23):  

Target and intended outcome Planned actions (including dates where applicable) 

1. Continue to give targeted support to 
disadvantaged children in reading, to 
promote both fluency and encouragement of 
reading for pleasure. More children in the 
disadvantaged group meet age expectations 
‘early’ in Year 3 and 5 to accelerate progress 
or attain greater depth in reading in end of 
key stage assessments. 

 1:1 reading with this group with teacher or trained TA or both 

 Continue Waterstones trips to choose books to encourage reading for 
pleasure; staff to follow up with discussion about books with these pupils.  

 Reading volunteers utilised when appropriate 

 Support with choosing books for this group specifically 

 Key stage 2 reading timetabled weekly with involvement of SLT 

 Support parents with greater encouragement of this group reading at home 

 Consider reward system for specific children using tracking on bookmark.  

2. Continue to grow the confidence in 
assessment in writing of teachers, particularly 
those newer to role/in new year groups by 
hosting/ completing greater level of 
moderation and using school portfolio of 
writing examples. 
All teachers are confident to make accurate 
and consistent writing judgements and 
identify next steps for pupils at all levels. 

 Staff meetings for training of moderation 

 Staff meetings for R/1, 1/2, 3/4, 5/6 moderation  

 External moderation training for teachers through Camden Learning and 
opportunities to participate in moderation across local schools 

 Host or attend moderation across schools in borough 

 Y2 and Y6 teachers to apply to be LA moderators 

 Use of school portfolio of examples of writing progression for different 
genres at both expected and greater depth standards. 

3. Further develop enrichment in English 
curriculum. 
All children experience a range of additional 
learning opportunities in English (speaking 
and listening, reading or writing focus) 
outside the classroom. 

Investigation, planning and implementation of a range of additional enrichment 
activities to supplement the planned curriculum. These may include additional 
author visits, performance poetry in class assemblies, debating workshops, 
‘poetry week’ with sharing across the school, development of World Book Day 
celebrations, additional opportunities to experience live drama performances. 

 

Review of our recovery curriculum provision in 21/22 

No major adaptations to our English curriculum were made for 21/22 school year, though after school booster session continued to 

be used successfully to target specific gaps for small groups in reading and writing. Teachers embedded the Little Wandle phonics 

programme in EYFS and Key Stage 1. All staff were trained again in the programme in September 2022. 

The data and progress at Christ Church has continued to remain better than good.  

Teachers gave greater opportunity for shorter pieces of writing in English with a ‘little and often’ approach to build up stamina in 

writing and increase frequency.  



 

Ofsted curriculum research review – summary and response/reflection 

The Ofsted curriculum research review for English (May 2021) reviews a wide range of relevant educational research into both 

primary and secondary English teaching and highlights features which may be present in high-quality English education. 
 

Emphasis on reading as a key priority, particularly around fluency. Children must be reading fluently in order for them to comprehend.  

Time is spent in lessons on focus on fluency and it is prioritised. Teachers at our school are explicitly teaching children reading strategies 

across the school. There are vast opportunities for reading across the curriculum to support with this. As recommended, these are time 

limited and explicit.  

The review highlights the importance of teaching new vocabulary contextually.  

New vocabulary is being taught contextually through class books, English lessons and across the curriculum to give vocabulary meaning 

and allow children to rehearse it in context with relevance to learning. Practising the spelling of new vocabulary is therefore rehearsed 

in context. 

Tier 2 vocabulary is being taught explicitly.  

Time should be given for children to practise their transcription and be taught the skills of transcription. If they do not develop fluency 

in their transcription, it will impact higher-order processes.  

Handwriting teaching is being taught in class, with specific children being targeted. Dictation is a means of practising transcription for 

specific children as well as whole class in Key Stage 1 where appropriate.  

Spoken language should be incorporated within the curriculum. A spoken language curriculum is suggested 

Body language and listening skills are explicitly taught to children. This is in English lessons as well as across the curriculum and around 

the school- such as in assemblies. 

Presentation skills should also be built into the curriculum design.  

At Christ Church, we build in opportunities for children to learn poetry – class assemblies showcase their presentation of what they 

have learnt and poetry has now been an added element of our assemblies.  

Our whole school week of presentations which happens annually is an opportunity for children to rehearse their speaking and listening. 

This year, all children are presenting a ‘Be the Expert’ presentation to their class, where they share a particular hobby, interest or skill 

they have with peers.  
 

Approach to assessment 

Ongoing/formative assessment 

Assessment is ongoing in English lessons as well as in reading sessions and story times. Teachers 

and support staff are acting upon formative assessment to more closely track those in the 

bottom 20% for reading and frequent reading 1:1 with an adult allows a greater awareness of 

progress and next steps. 

In lessons, teachers are giving children ongoing feedback and adapting teaching, support and, 

where necessary, activities to the needs of the children they teach. Our adaptive teaching 

strategies mean that the vast majority of pupils are working towards the same objectives in our 

wide-reaching universal provision; only very small numbers with specific needs would need 

specific adaptations in lessons. 

Teachers follow the school marking policy to allow opportunity for children to respond to next 

steps and think deeper. Teachers are using marking of ongoing work to adapt and modify 

teaching. 

Teachers use questioning in English lessons and story time to assess children’s understanding, targeting specific children. 

Teachers track reading in reading diaries in Key Stage 1 and EYFS and on reading bookmarks in Key Stage 2.  
 

Summative assessment 

Termly assessments, as well as work in books and teachers’ understanding of the children they teach, informs judgements on 

children’s progress and attainment in reading and writing. This is shared with SLT and targets are set. PIRA tests are used for reading 

comprehension alongside teacher assessment for wider reading judgements. In Year 6, SATS papers also inform judgements. 

Children’s attainment is shared with parents at the end of each 

academic year, and is discussed at intervals in parents evenings to 

keep them informed and share with them next steps for their 

children. The end of year report includes an overall judgement for 

reading and writing, as well as for each curriculum statement. As 

the Key Stage 2 curriculum is broken into 3&4 and 5&6, teachers 

make judgements accordingly.  

Low stakes weekly spelling tests take place across the school testing 

against the National Curriculum spelling lists and strategies. 

Termly spelling challenges take place in Key Stage 2 where children 

are working towards a personal best score for the NC spelling lists.  

 



Pupil Voice Autumn 2022 

Children can talk in some specific detail about their recent learning in English 

What have you been learning about recently in English? 

“Putting sentences in the right order. We are reading Not a Stick” 

“We labelled things in the classroom.” 

“We have been planning and writing our own story of Harry and the Dinosaur” 

“Expanded noun phrase” before giving an example 

“We have learnt figurative language: onomatopoeia, similes and metaphors to describe the moon” 

“Ambitious vocabulary and description- woeful, booming, isolated” 

“Speech punctuation in grammar. We have learnt how to use quotes for a character profile” 

“Stage directions in play scripts and using body language to act in role.” 

“We wrote setting description about the book” 
 

Children can make links between current and previous learning and explain how prior learning is supporting new learning 

How does your learning in English link with what you have learnt before in English? What skills are you using that you have learnt in 

previous year groups? 

“We used metaphors in poems in Year 4 and now we are using them again” 

“We wrote a setting description. We did this again in Year 4 and now we used more ambitious vocabulary” 

“We wrote a play script before- this time we used better stage directions” 

“We have made predictions about stories before and now we are better at that.” 
 

Children can talk about a range of strategies they and teachers use to help them remember their learning 

What helps you to remember what you learn in English? 

“We use our brain”                    “Homework and doing things again” 

“Phonics cards with the sounds on”                    “Linking our topics together” 

“Morning work”                           “Displays in the classroom and responding to marking” 

“Class assemblies – watching and doing them” 
 

Children can explain their book choices and reasons, including several who explained that peers had recommended the book – 

evidence of strong reading culture. Children could also name and talk about current class books. 

I can see you are reading xxxxx. How did you choose that book? 

“I chose it myself. I like the front cover”  

“Other people have read it and told me it was good. “ 

“I have read other books in the series.” 

“Other people were reading it. My friends have read other books in the series and said it was good. “ 

“It is a prequel of a series I read before. I have watched the TV series and a friend recommended it” 
 

Children can explain new vocabulary learnt from class reading sessions 

Are you able to tell me any new words you have learnt in story time? 

“Astonishing, gasped”  

“Woeful, isolated, booming” 

“Peninsula, patriotic” 

The children were then able to define or act out the word 
 

What makes our curriculum provision for English exceptional and beyond the expected? 

 Consistently high percentage of pupils in KS1 and KS2 meeting and exceeding national expectations in both reading and writing.  

 Exceptional outcomes for children compared to national data. 

 Exceptional progress scores in both reading and writing compared to national data. 

 A culture which shows a ‘love of reading’ in children throughout the school. 

 Enrichment activities such as Bigfoot drama, Young Shakespeare, visiting authors and the opportunities we provide for children 

to develop to be articulate and confident public speakers (e.g. individual presentations). 

 Older children in our school support the progress in reading of younger children in the school- Y6/reception 

 Support of our Friends Association allows our book corners and library to be well stocked with inspiring, varied and rich texts for 

children to enjoy reading and which children have been actively involved in selecting. 
 

Key points for discussion with governors about this report  

- Impact- data and results 

- Support and intervention in place for those that need it to close the gaps or keep up 

- Inclusive curriculum that follows a clear progression with building blocks for children to leave our school equipped for 

secondary school. 

- All Key Stage 2 classes more confidently using the reading displays more consistently and effectively to promote love of reading 

as well as showing new books. Bookmarks, reading diaries and spelling books. 

- Writing competition outcomes and new writing portfolio to share. 
 



Example of progression – use of direct speech in writing Y2-6 

Year 6 
Progression in the skill of direct speech in writing. 
Use of range of synonyms for said. Range of sentences structures, 
including interrupted speech. Development of clause structures within 
sentences using direct speech.  
Children to adapt character’s speech according to their personality- 
for example, the level of formality.  

 

Year 5 
Progression in the skill of direct speech in writing. 
Development of combining direct and indirect speech 

 
 
 
 

Year 4 
Progression in the skill of direct speech in writing. 
Using all the correct punctuation for speech, including LC letter after 
closing speech mark. Development of synonyms for said.  

 

Year 3 
Progression in the skill of direct speech in writing. 
New speaker, new line. Using inverted commas independently to 
show spoken word. Some development of synonyms for said. 
Including !?, within inverted commas.  

 



Year 2 
Progression in the skill of direct speech in writing. 
Using inverted commas to show spoken words. Building sentences 
that include speech-using scaffold prompts. 
 
 

  

 

Links to English enrichment activities 21/22 

Young Shakespeare performances: 

https://christchurchschool.co.uk/wp-content/uploads/2021/11/Young-Shakespeare-Macbeth-November-2021.pdf 

https://christchurchschool.co.uk/wp-content/uploads/2022/01/Young-Shakespeare-January-2022.pdf 

 

Writing Competition: 

https://christchurchschool.co.uk/wp-content/uploads/2022/07/Writing-Competition-July-2022.pdf 

 

Marvellous me individual presentations:  

https://christchurchschool.co.uk/wp-content/uploads/2021/11/Marvellous-Me-presentations-November-2021.pdf 

 

Globe Theatre trip: 

https://christchurchschool.co.uk/wp-content/uploads/2021/10/Y5-Globe-Theatre-October-2021.pdf 

 

World book day activities: 

https://christchurchschool.co.uk/wp-content/uploads/2022/03/World-Book-Day-Book-Sale-March-2022.pdf 

https://christchurchschool.co.uk/wp-content/uploads/2022/03/World-Book-Day-Bookshop-visits-March-2022.pdf 

https://christchurchschool.co.uk/wp-content/uploads/2022/03/World-Book-Day-Costumes-March-2022.pdf 

 

Performance opportunities – Nativity and Y6 production 

https://christchurchschool.co.uk/wp-content/uploads/2022/07/Y6-production-Alice-in-Wonderland.pdf 

https://christchurchschool.co.uk/wp-content/uploads/2021/12/Nativity-December-2021.pdf 
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Example progression included in updated portfolio of Christ Church examples of different writing genres 

 – greater depth examples of narrative writing  

 

Reception Year 1 Year 2 

  

 

 

 

 

 

 

 

 

 

 

 

 



 

Year 3 Year 4 Year 5 

 

 

 
 

 

 

 

 

 

 

 

 



Year 6 

 



 


