Curriculum report to Governors
English
October 2022
Subject leader: Louise Parsons

Christ Church School, Hampstead

A village school in Londen inspiring life in all its fullness

This curriculum report should be read alongside the Phonics and Early Reading curriculum report.

Intent

English teaching at our school supports our school vision of inspiring life in all its fullness through
providing teaching that allows all children to flourish creatively and positively with the aim to
achieve academic excellence. Our school believes that the teaching and learning of reading is
integral for children to access the whole of the National Curriculum. We want to ensure that all
children who attend our school build a love of reading, initially through robust, systematic
teaching of phonics, before nurturing a culture and environment where children learn to read for
pleasure and to support their wider learning. We do this through exposure to and engagement
with a broad range of high-quality, challenging and exciting texts across curriculum subjects.
Vocabulary acquisition is a key aim; children at our school will develop this through exposure to these rich texts, embracing our rich
and varied literary heritage, as well as through discussion. This then feeds into the children’s vocabulary choices in writing tasks.
The intent of our English curriculum is for all children in our school to become writers who feel inspired to write creatively,
coherently and with purpose. We aim to provide the stepping-stones in grammar that build progressively, so that the children we
teach can adapt their writing appropriately for genre, developing their voice as a writer, and with an awareness of the reader. We
value the importance of high quality speaking and listening, and our enriched curriculum provides a wealth of opportunities for
children at our school to grow in confidence in speaking to a range of audiences, developing the skills to listen to others and agree
and disagree well. We strive to immerse children with a spectrum of experiences, which enhance their cultural capital, whilst
celebrating their individuality and our school’s rich diversity.

Implementation

e The class teachers, with the support of SLT and the English subject leader, teach English
lessons. English lessons are taught every day, when possible, as it is a key part of the day
in school. Phonics is taught daily in EYFS and Key Stage 1.

e Acurriculum map, following the National Curriculum and created by the English subject
leader, informs teachers which writing genres to teach according to year group. It
maps the progression of text features to ensure teachers are building upon previous
learning in specific genres. In addition to this, the maps shows grammar
progression, assigned to specific genres where appropriate, making it clear to
teachers what has come before and what will come after to see the learning
sequence. Some grammar skills are taught in isolation, e.g. through our News v e
Writing, or through narrative across the academic year. 73 § Y

e Reading skills are also taught and built progressively through the school in explicit w ™
teaching in line with the outcomes in the National Curriculum. ' el

e Following on from our SSP, Little Wandle, and once children are developing a good level of fluency, children are given time in
the school day every day to enjoy reading for pleasure; they listen to adults read in story time and are offered support in their
book choosing. Closer monitoring of the bottom 20% of readers enables teachers to keep track of their progress. Throughout
KS2, class teachers and teaching assistants read 1:1 with children who require greater support and teachers liaise with parents
of those children less engaged in reading to have a team approach around growing the child’s love of reading.

e Following on from reading several times a week with an adult in group or individual reading sessions to develop fluency in
Reception and KS1, KS2 classes have independent reading time timetabled for at least two session per week. This allows SLT
and the English subject leader to read with children to monitor and support, alongside class-based adults. A non-fiction weekly

reading slot also supports reading skills across the curriculum and reinforcement of learning

through spaced retrieval.

e  Year 6 pupils are trained in our Phonics scheme in order to support their Reception

partner’s reading each week.

. A pupil premium group, as well as other targeted children, visit
Waterstones to buy a new book regularly to encourage reading for
pleasure. They are supported in their book choice to ensure it is suitable for
their ability. Every other year, all children visit Waterstones to choose a
book for their book corner in school; this is funded by the school ‘Friends’
fundraising.

. Annual World Book Day activities and celebrations also contribute to

reading culture.
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Wide-ranging CPD and support is delivered by SLT and the English subject leader both to teachers and teaching assistants in the
school.

CPD is attended by the English subject leader and fed back to staff in staff meetings and training. Subject leader liaises with
other Camden English subject leaders to learn new practice to share with colleagues.

The English Leader delivers training in grammar, marking and moderation to trainee teachers at SCITT, including an opportunity
for them to observe lessons in Year 6 and Reception and work alongside a child on their writing — started again Autumn 2022

: e We host a wide range of enrichment for children to support teaching. This includes visiting
performances from Young Shakespeare twice annually for Years 4-6 and an annual pantomime
performance for the whole school. Other enrichment opportunities include visits to Little Angel
Theatre and The Globe. Visiting authors also visit the school to share their books and enlighten the
children on what it is like to be an author.

e Speaking and listening is encouraged through a wide range of activities we provide at school. All
children in the school have a week assigned to present something that they feel passionate about to
their class. Over the years, children have presented information about family members that are
important to them, shared facts about a place special to them or talked about a cause where they
want to make difference. This year, that exercise is ‘Be the Expert,” where the children will share
something they are an expert in or something they know a great deal or are passionate about.

e Children have regular lessons from visiting drama experts (Bigfoot) who teach the children
drama skills and incorporate drama across the curriculum, building children’s confidence and
performance skills.

e Every child in the school takes part in the annual writing competition. This provides a chance for
children to plan, write and present a high-quality narrative and for governors to read the children’s

ok sl = | stories and award a winner from each class. All stories are shared across the school in our Open
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P00 ap9gf Jaleunsi e g e Termly spelling challenges in Key Stage 2 provide an opportunity to achieve a personal best

N bl N spelling score when tested on the National Curriculum spelling lists. The children are always working
towards their own personal best. The lists are adapted for children if needed. Children are awarded
certificates for 100+, 100% and most improved.

o Weekly spelling lists are part of homework across the school. The lists follow the spelling rules

for each year group and revisit words, rules and patterns in a planned sequence to aid memory of
learned spellings. Spelling strategies are explicitly taught and then practised by pupils in home
spelling journals.

e Opportunities for cross-curricular writing are built into medium term planning to use the skills

they have learnt in English in a context, reinforcing learning in both writing and the other subject
area.

e The English subject leader carries out book scrutiny and feeds back to teaching staff. Staff
meetings provide opportunity for staff to share best practice in teaching and learning, as well as
marking and feedback.
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e Parent workshops in phonics and reading support English learning at home and discussion about
next steps and support for reading takes place specifically with all parents at our Autumn parents
evenings.

e Ongoing assessment of reading and writing takes place in English lessons and all class teachers
complete termly teacher assessments. Some children are closely monitored using fine tracking if teachers and leadership
believe they will not reach the age expectation in the subject. Moderation is completed termly across year groups in staff
meetings to ensure consistency in writing assessment. Cluster meetings are held with other schools to moderate across schools.
Class teachers attend local authority moderation training and targeted training for Year 2 and Year 6 for end of key stage data.
Termly reading assessments (PIRA) contribute to termly reading judgements.

End of year assessments reported to parents in annual reports.

Reading lists are on the school website, recommending books for children to read, at different
confidence and fluency levels. These were created by the subject leader, supported by
suggestions from staff, children and parents, and were reviewed in recent years to ensure
diversity of authors and subject matter.

Class books are considered using the ‘5 Plagues of Reading Spine’ to ensure children have
exposure to a range of text types. Class books are also chosen to support learning in other
curriculum areas or personal development topics. The choice of these texts across the school is
monitored and supported by the English curriculum leader to ensure progression and a suitable
range.




Impact

Children, school staff and families in our community love to read and our school has a strong reading culture. The importance of
reading is evident across our school curriculum and is at the heart of all that we do in our school! Children at our school read
fluently to learn and enjoy reading for pleasure. They are able to recommend books to peers and talk about what they have
read with other children and adults.

Consistently high percentage of pupils in KS1 and KS2 achieving and exceeding national expectations in both reading and
writing. This percentage grows throughout the school and there are very positive progress scores in both reading and writing in
Key Stage 2 results.

Children at Christ Church School enjoy writing and can write competently
across genres with good writing stamina. Writing is used to communicate
clearly and appropriately to varied audiences and across our board
curriculum.

Children at our school are able to speak confidently through speaking and
listening activities in lessons and designed tasks where children speak to
their class or present to the whole school.







End of Key Stage data (including phonics)

Phonics check — Year 1
Percentage of pupils at Christ Church passing the statutory phonics check

2022

2018 2019 2020 (Autumn term of Y2) 2021(Autumn term of Y2)
96% 100% 100% 100% 96%
Key Stage 1 Assessment results - Year 2
Percentage of pupils reaching the expected standard or above
Reading Writing
2018 2019 2020 2021 2022 2018 2019 2020 2021 2022
Christ 93% 89% 100% | 96% 96% 82% 82% 93% 89% 89%
Church
Camden 77% 77% - - 72% 71% 70% - - 64%
National 75% 75% - - nya 70% 69% - - nya
Percentage of pupils working at greater depth/reaching the higher standard
Reading Writing
2018 2019 2020 2021 2022 2018 2019 2020 2021 2022
Christ 43% 39% 43% 36% 36% 32% 29% 18% 25% 21%
Church
Camden 25% 26% - - 22% 14% 16% - - 11%
National 26% 25% - - nya 16% 15% - - nya
End of Key Stage 2 data - Year 6
Percentage of pupils reaching the expected standard or above
Reading Writing
2018 | 2019 | 2020 | 2021 | 2022 | 2018 | 2019 | 2020 | 2021 | 2022
Christ 96% | 96% | 100% | 100% | 100% | 96% | 100% | 96% | 100% | 96%
Church
Camden | 82% | 80% - - 85% 82% 82% - - 78%
National | 75% | 73% - - 74% 78% 78% - - 69%
Percentage of pupils working at greater depth/reaching the higher standard
Reading Writing
2018 | 2019 | 2020 2021 | 2022 | 2018 | 2019 2020 | 2021 | 2022
Christ 56% 52% 77% | 83% 74% | 48% 63% 46% | 54% 56%
Church
Camden 35% 34% - - 38% 25% 27% - - 21%
National 28% 27% - - 28% 20% 20% - - 13%
Average Scaled score
Reading Grammar, punctuation and spelling
2018 2019 20,21 2022 2018 2019 20,21 2022
Christ Church 110.6 109.0 - 112.4 111.1 111.6 - 113.9
Camden 106.7 106.4 - 107.1 108.2 108.5 - 107.9
National 105 104 - 105 106 106 - 105
Average progress score
Reading Writing
2018 2019 20, 21 2022 2018 2019 20,21 2022
Christ Church +4.4 +3.5 - +3.8 +3.2 +5.4 - +3.9
Camden +1.8 +2.4 - +2.5 +1.2 +1.8 - +2.2
National 0 +0.03 - 0 0 0 - 0




Review of key priorities over the past 12 months:

1. Continue to closely monitor the book choices of children — particularly those falling in bottom 20%. Reading displays now in
place in Key Stage 2. Continue to ensure they track books being read as well as promote new books in the book corner.

Intended outcome: All children are reading fluently, with confidence and with a love of reading and all children are able to make

appropriate book choices. 21/22 target achieved, practice now embedded and to continue in 22/23 and onwards.

Targeted support with book choice and regular reading with adults has continued to have positive impact on children’s reading

fluency and desire to read for pleasure across the school. (E.g. case studies in Y2, Y6)

2. Continue to promote tier 2 and tier 3 vocabulary development — particularly from class books and whole class reading.

Intended outcome: Children are using an expanded vocabulary and are including the newly-introduced words in their speech and

writing.

21/22 target achieved, practice now embedded and to continue in 22/23 and onwards

Vocabulary work and displays across the school are now an embedded part of class practice across the curriculum. Children are able

to talk about words learnt from class books, in English lessons and across the curriculum. Promote and continue this practice this

year.

3. As part of return to pre-Covid routines, learning of weekly spellings to take place in school as well as home to embed and linked
to spaced retrieval/memory techniques. Spelling books to be used both at home and school too.

Intended outcome: Children are provided with strategies to help them embed spellings in their long term memory and automatic

recall of these spellings improves in tests and writing.

21/22 target achieved, practice now embedded and to continue in 22/23 and onwards

Spelling books used successfully in KS2 in return to pre-COVID routines, supporting memory strategies in general as well as learning

of spellings.

Other successful developments in 21/22:

e Use of booster group sessions to fill specific gaps in learning in reading and writing for small groups

e  Successful World Book Day celebrations and related learning — part of return to pre-COVID enrichment

e Review of reading lists using suggestions from school community and to ensure diversity and range of texts for different
confidence levels.

e Collation of updated post-COVID portfolio of expected and greater depth school examples of work for different genres of
writing to support assessment, teacher CPD and high expectations.

Key targets and actions moving forward (development priorities for 2022/23):

Target and intended outcome Planned actions (including dates where applicable)

1. Continue to give targeted support to e 1:1reading with this group with teacher or trained TA or both
disadvantaged children in reading, to e Continue Waterstones trips to choose books to encourage reading for
promote both fluency and encouragement of pleasure; staff to follow up with discussion about books with these pupils.
reading for pleasure. More children in the e Reading volunteers utilised when appropriate

disadvantaged group meet age expectations .
‘early’ in Year 3 and 5 to accelerate progress .
or attain greater depth in reading in end of .
key stage assessments.

Support with choosing books for this group specifically

Key stage 2 reading timetabled weekly with involvement of SLT

Support parents with greater encouragement of this group reading at home
e Consider reward system for specific children using tracking on bookmark.

2. Continue to grow the confidence in e  Staff meetings for training of moderation

assessment in writing of teachers, particularly | ¢  Staff meetings for R/1, 1/2, 3/4, 5/6 moderation

those newer to role/in new year groups by e  External moderation training for teachers through Camden Learning and
hosting/ completing greater level of opportunities to participate in moderation across local schools
moderation and using school portfolio of e Host or attend moderation across schools in borough

writing examples. e Y2 and Y6 teachers to apply to be LA moderators

All teachers are confident to make accurate e Use of school portfolio of examples of writing progression for different

and consistent writing judgements and
identify next steps for pupils at all levels.
3. Further develop enrichment in English

genres at both expected and greater depth standards.

Investigation, planning and implementation of a range of additional enrichment

curriculum.

All children experience a range of additional
learning opportunities in English (speaking
and listening, reading or writing focus)
outside the classroom.

activities to supplement the planned curriculum. These may include additional
author visits, performance poetry in class assemblies, debating workshops,

‘poetry week’ with sharing across the school, development of World Book Day
celebrations, additional opportunities to experience live drama performances.

Review of our recovery curriculum provision in 21/22

No major adaptations to our English curriculum were made for 21/22 school year, though after school booster session continued to
be used successfully to target specific gaps for small groups in reading and writing. Teachers embedded the Little Wandle phonics

programme in EYFS and Key Stage 1. All staff were trained again in the programme in September 2022.
The data and progress at Christ Church has continued to remain better than good.

Teachers gave greater opportunity for shorter pieces of writing in English with a ‘little and often’ approach to build up stamina in

writing and increase frequency.




Ofsted curriculum research review — summary and response/reflection
The Ofsted curriculum research review for English (May 2021) reviews a wide range of relevant educational research into both

primary and secondary English teaching and highlights features which may be present in high-quality English education.

Emphasis on reading as a key priority, particularly around fluency. Children must be reading fluently in order for them to comprehend.
Time is spent in lessons on focus on fluency and it is prioritised. Teachers at our school are explicitly teaching children reading strategies
across the school. There are vast opportunities for reading across the curriculum to support with this. As recommended, these are time
limited and explicit.

The review highlights the importance of teaching new vocabulary contextually.

New vocabulary is being taught contextually through class books, English lessons and across the curriculum to give vocabulary meaning
and allow children to rehearse it in context with relevance to learning. Practising the spelling of new vocabulary is therefore rehearsed
in context.

Tier 2 vocabulary is being taught explicitly.

Time should be given for children to practise their transcription and be taught the skills of transcription. If they do not develop fluency
in their transcription, it will impact higher-order processes.

Handwriting teaching is being taught in class, with specific children being targeted. Dictation is a means of practising transcription for
specific children as well as whole class in Key Stage 1 where appropriate.

Spoken language should be incorporated within the curriculum. A spoken language curriculum is suggested

Body language and listening skills are explicitly taught to children. This is in English lessons as well as across the curriculum and around
the school- such as in assemblies.

Presentation skills should also be built into the curriculum design.

At Christ Church, we build in opportunities for children to learn poetry — class assemblies showcase their presentation of what they
have learnt and poetry has now been an added element of our assemblies.

Our whole school week of presentations which happens annually is an opportunity for children to rehearse their speaking and listening.
This year, all children are presenting a ‘Be the Expert’ presentation to their class, where they share a particular hobby, interest or skill
they have with peers.

Approach to assessment

Qg iy Fhod} Tocland? Ongoing/formative assessment

Assessment is ongoing in English lessons as well as in reading sessions and story times. Teachers
and support staff are acting upon formative assessment to more closely track those in the
bottom 20% for reading and frequent reading 1:1 with an adult allows a greater awareness of
progress and next steps.

In lessons, teachers are giving children ongoing feedback and adapting teaching, support and,
where necessary, activities to the needs of the children they teach. Our adaptive teaching
strategies mean that the vast majority of pupils are working towards the same objectives in our
wide-reaching universal provision; only very small numbers with specific needs would need
specific adaptations in lessons.

Teachers follow the school marking policy to allow opportunity for children to respond to next
steps and think deeper. Teachers are using marking of ongoing work to adapt and modify

teaching.
Teachers use questioning in English lessons and story time to assess children’s understanding, targeting specific children.
Teachers track reading in reading diaries in Key Stage 1 and EYFS and on reading bookmarks in Key Stage 2.

Summative assessment
Termly assessments, as well as work in books and teachers’ understanding of the children they teach, informs judgements on
children’s progress and attainment in reading and writing. This is shared with SLT and targets are set. PIRA tests are used for reading
comprehension alongside teacher assessment for wider reading Judgements In Year 6, SATS papers also inform judgements.
Children’s attainment is shared with parents at the end of each 3
academic year, and is discussed at intervals in parents evenings to
keep them informed and share with them next steps for their
children. The end of year report includes an overall judgement for
reading and writing, as well as for each curriculum statement. As
the Key Stage 2 curriculum is broken into 3&4 and 5&6, teachers
make judgements accordingly.

Low stakes weekly spelling tests take place across the school testing
against the National Curriculum spelling lists and strategies.

Termly spelling challenges take place in Key Stage 2 where children
are working towards a personal best score for the NC spelling lists.




Pupil Voice Autumn 2022

Children can talk in some specific detail about their recent learning in English

What have you been learning about recently in English?

“Putting sentences in the right order. We are reading Not a Stick”

“We labelled things in the classroom.”

“We have been planning and writing our own story of Harry and the Dinosaur”

“Expanded noun phrase” before giving an example

“We have learnt figurative language: onomatopoeia, similes and metaphors to describe the moon”
“Ambitious vocabulary and description- woeful, booming, isolated”

“Speech punctuation in grammar. We have learnt how to use quotes for a character profile”
“Stage directions in play scripts and using body language to act in role.”

“We wrote setting description about the book”

Children can make links between current and previous learning and explain how prior learning is supporting new learning

How does your learning in English link with what you have learnt before in English? What skills are you using that you have learnt in
previous year groups?

“We used metaphors in poems in Year 4 and now we are using them again”

“We wrote a setting description. We did this again in Year 4 and now we used more ambitious vocabulary”

“We wrote a play script before- this time we used better stage directions”

“We have made predictions about stories before and now we are better at that.”

Children can talk about a range of strategies they and teachers use to help them remember their learning
What helps you to remember what you learn in English?

“We use our brain” “Homework and doing things again”
“Phonics cards with the sounds on” “Linking our topics together”
“Morning work” “Displays in the classroom and responding to marking”

“Class assemblies — watching and doing them”

Children can explain their book choices and reasons, including several who explained that peers had recommended the book —
evidence of strong reading culture. Children could also name and talk about current class books.

| can see you are reading xxxxx. How did you choose that book?

“I chose it myself. | like the front cover”

“Other people have read it and told me it was good. “

“I have read other books in the series.”

“Other people were reading it. My friends have read other books in the series and said it was good. “

“It is a prequel of a series | read before. | have watched the TV series and a friend recommended it”

Children can explain new vocabulary learnt from class reading sessions
Are you able to tell me any new words you have learnt in story time?
“Astonishing, gasped”

“Woeful, isolated, booming”

“Peninsula, patriotic”

The children were then able to define or act out the word

What makes our curriculum provision for English exceptional and beyond the expected?
e Consistently high percentage of pupils in KS1 and KS2 meeting and exceeding national expectations in both reading and writing.

e  Exceptional outcomes for children compared to national data.

e  Exceptional progress scores in both reading and writing compared to national data.

e A culture which shows a ‘love of reading’ in children throughout the school.

e Enrichment activities such as Bigfoot drama, Young Shakespeare, visiting authors and the opportunities we provide for children
to develop to be articulate and confident public speakers (e.g. individual presentations).

e Older children in our school support the progress in reading of younger children in the school- Y6/reception

e  Support of our Friends Association allows our book corners and library to be well stocked with inspiring, varied and rich texts for
children to enjoy reading and which children have been actively involved in selecting.

Key points for discussion with governors about this report

- Impact- data and results

- Support and intervention in place for those that need it to close the gaps or keep up

- Inclusive curriculum that follows a clear progression with building blocks for children to leave our school equipped for
secondary school.

- All Key Stage 2 classes more confidently using the reading displays more consistently and effectively to promote love of reading
as well as showing new books. Bookmarks, reading diaries and spelling books.

- Writing competition outcomes and new writing portfolio to share.




Example of progression — use of direct speech in writing Y2-6

Year 6

Progression in the skill of direct speech in writing.

Use of range of synonyms for said. Range of sentences structures,
including interrupted speech. Development of clause structures within
sentences using direct speech.

Children to adapt character’s speech according to their personality-
for example, the level of formality.

Year 5
Progression in the skill of direct speech in writing.
Development of combining direct and indirect speech

Year 4

Progression in the skill of direct speech in writing.

Using all the correct punctuation for speech, including LC letter after
closing speech mark. Development of synonyms for said.

Year 3

Progression in the skill of direct speech in writing.

New speaker, new line. Using inverted commas independently to
show spoken word. Some development of synonyms for said.
Including !?, within inverted commas.




eried shouted

Year 2
Jears Speech Marks L@ﬁ.&{

Progression in the skill of direct speech in writing.

Using inverted commas to show spoken words. Building sentences

4 \__ Harry
that include speech-using scaffold prompts. *Jump out, Stegosaurus; _Lodd | i
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“I'm hungry! Let's go! ‘_shoVxad Hﬂ"}?
Behave! !! plad }hrpyinolou!ﬁice.
Supey speadh mavks |

Write your own speech sentences below. Remember to use correct
sentence panctuation.
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Links to English enrichment activities 21/22

Young Shakespeare performances:
https://christchurchschool.co.uk/wp-content/uploads/2021/11/Young-Shakespeare-Macbeth-November-2021.pdf
https://christchurchschool.co.uk/wp-content/uploads/2022/01/Young-Shakespeare-January-2022.pdf

Writing Competition:
https://christchurchschool.co.uk/wp-content/uploads/2022/07/Writing-Competition-July-2022.pdf

Marvellous me individual presentations:
https://christchurchschool.co.uk/wp-content/uploads/2021/11/Marvellous-Me-presentations-November-2021.pdf

Globe Theatre trip:
https://christchurchschool.co.uk/wp-content/uploads/2021/10/Y5-Globe-Theatre-October-2021.pdf

World book day activities:
https://christchurchschool.co.uk/wp-content/uploads/2022/03/World-Book-Day-Book-Sale-March-2022.pdf
https://christchurchschool.co.uk/wp-content/uploads/2022/03/World-Book-Day-Bookshop-visits-March-2022.pdf
https://christchurchschool.co.uk/wp-content/uploads/2022/03/World-Book-Day-Costumes-March-2022.pdf

Performance opportunities — Nativity and Y6 production
https://christchurchschool.co.uk/wp-content/uploads/2022/07/Y6-production-Alice-in-Wonderland.pdf
https://christchurchschool.co.uk/wp-content/uploads/2021/12/Nativity-December-2021.pdf

LL | As part of our celebration of our uniqueness and the )
M a Ne 0 M,S M 6 « diversity in our school, each child in Year 1- 6 planned and w

delivered a ‘Marvellous Me’ presentation to their class.
Some children spoke about something that : b

makes them unique, including their families,
heritage or personal characteristics. We heard
about medals won by family members, farming, -
children's personal disabilities and
heritage and traditions from Slovenia, Iceland,
Switzerland, Mauritius, Russia, Iran and all over
the world!

Some children spoke about their fascinating
and different collections and hobbies:
collecting crystals, fencing, ice skating,

composing music, creating comics, football

boots, origami, animation, dinosaurs, cookery,
tube travel and much much more!

It was wonderful to hear about so many fascinating and
unique family backgrounds, interests and cultural heritages.
It also helped all of the children develop their public
speaking and presentation skills - they confidently shared
their information and answered questions from their peers.


https://christchurchschool.co.uk/wp-content/uploads/2021/11/Young-Shakespeare-Macbeth-November-2021.pdf
https://christchurchschool.co.uk/wp-content/uploads/2022/01/Young-Shakespeare-January-2022.pdf
https://christchurchschool.co.uk/wp-content/uploads/2022/07/Writing-Competition-July-2022.pdf
https://christchurchschool.co.uk/wp-content/uploads/2021/11/Marvellous-Me-presentations-November-2021.pdf
https://christchurchschool.co.uk/wp-content/uploads/2021/10/Y5-Globe-Theatre-October-2021.pdf
https://christchurchschool.co.uk/wp-content/uploads/2022/03/World-Book-Day-Book-Sale-March-2022.pdf
https://christchurchschool.co.uk/wp-content/uploads/2022/03/World-Book-Day-Bookshop-visits-March-2022.pdf
https://christchurchschool.co.uk/wp-content/uploads/2022/03/World-Book-Day-Costumes-March-2022.pdf
https://christchurchschool.co.uk/wp-content/uploads/2022/07/Y6-production-Alice-in-Wonderland.pdf
https://christchurchschool.co.uk/wp-content/uploads/2021/12/Nativity-December-2021.pdf

Example progression included in updated portfolio of Christ Church examples of different writing genres

— greater depth examples of narrative writing

Reception
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Year 6

OKTAPODI

Far ucross the ooean, on an isolated islund where an isolated, almost empty, town Ly, in an isolated
sushi shop was 2 not so isolated scenc, Two octopuses drifted in murky water together, cach staring
into their true love's eyes with blissful content, Though these octopuses were vxperiencing as much joy
as they would have in the ocean, the eramped derelict plastic tank they were trapped in, adorped with
a fow picces of fake seaweed, was as far from the ocean s you coubd get, Even thehr embrace seemed
put of tune with the seratchy music playing from the clunky radin, precariously positioned on the
erowded, greasy worktop.,

One of these actopuses was me, And the other, my benutilully pink truc love - Rosu. We could never
be separated. That was, of course, until we were,

A diabolical gloved hand attached (0 an equally diabolical person reached into the tank and snaniched
up me and Rosa, before sending me tumbling, (uembling, tumbling intn the tank below, just in time to
wateh Rosu being slammed onto different machines and then being imprisoned once uguin, hut (his
lime in # cooler hox. Then she was loaded into one of the front seats of a van and was gone. This could
only mean one thing; Rosa was ahout tn be mude into sushi...

Any ordinary vetopus would have just stuyed in the Gank, whore it was safe, at least Tor a while. But 1
was no ordinary octopus, as 1 soon discovered, and my love for Rosa was just the same. 1 would do
whatever it ook to get my heloved huck.

During the time that 1 was thinking of my extraordinary bove, 1 found that I had managed to erawl
out of the tanlc and edge my way to the door, where the air was seratchy 2ol hurd to breathe, Before |
kaew 1t, 1 was clinging on {o the back of the van for dear life as it speeded down the winding, bampy
roads of the island.

Clambering along the side of the vin ax quickly as I could, I saw the coolor bux throngh the open
window with Rosa trapped inside. 1 had only just reached her when the delivery driver steefched owt
his hand and tried to strike ul me. | dodged as bese T could, but he eventually dislodged me from my
unstuble pusition on the window ledge. I went soaring through the air, only to land on the windscreen
of the cursed vehicle. My three hearts heating Ffuster than they ever had hefore, Tspread my tentacles
as Par as | eonld to hlock the driver’s view and give Rosa more time, 1 conld see the: frustration ctched
on his face, and a3 [ looked at the hand thal wasn't driving the rusty old van, it suddenly dawned on
me. Too late. The windscreen wiper swished me from side (o side

“Oruch. Ouch. Ouch. Ouch.™

1 conld anly hope thut Rosa had realised that 1 had slightly openced the eooler bux or we would be
made into octopas sushi, which was a fate  wonld rather avoud.

Sure enough though, Rosa, with all her usual cleverness, hud crawled out, unbeknownst to the
delivery man and was currently tugging on a lever with all her tentacles us hurd as she could. |
ercssed my tentacles and hoped for the best. Unfortunately, the best did nor come. The van was flung
arnund in a cirele and both me und Rosa were tossed out of the vehicle, me launding on the cobbled
street und Rosa Landing on a shiny white wall, The delivery driver looked as though he wouldn't he
moving for a while. We still had to be careful though.

Without a moment to lose, | hurried towards Rosa und started climbing op the side. Apart from that,
my suction cups didn't seem to be working, And that's when 1 realised. I was almost dry!

No amonnt of pushing, pulling or (ugging wonld get me up. Stll, 1 (old myself, no need to punic,
Which, coincidentally, was the exact moment that I saw something that, needless to say, made me
panic. Out of the corner of my eye, T watched the delivery man wake up from his slumber, pick up his
keys (attached to them was sume strange purple blob with eight slightly thinner purple blohs attached







